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3micT a”HOTAaIl

[TpoGnema po3BUTKY 0Opa3HOTO MOBJIEHHS MITE€H 31 3HMKEHHUM 30pPOM €
aKTyaJbHOIO 1 MOBMHHA BUPIIIYBAaTHCS K 3arajJbHOOCBITHE, TaK 1 KOPEKIIiiHE
3aBJIaHHSI, SIKE TIOJISITAE Y CIIBBITHECEHH] YyTTEBOTO T JIOTIYHOTO B iX Mi3HABAIBHIN
TISTTBHOCTI, 10 3IHCHIOETHCS B YMOBax 30pOBOi JSMpHUBAIlll HE JIMIIE MUITXOM
Oe3rnocepeIHbOI B3aEMOIIT 13 HABKOJIMIITHIM CBITOM, ajie i OMOCEPEIKOBAHO uepes
MOBY Ta MOBJICHHs. PO3BUTOK MOBIICHHSI Y AIT€H 31 3HIKEHUM 30pPOM IMiJISATa€e
3arajJbHUM 3aKOHOMIPHOCTSIM, aJI€ Ma€ CBOi OCOOIMBOCTI, TIOB ' sI3aHi 31 CTPYKTYPOIO
30poBOro naedexry, 3 4acoM HOro BUHWUKHEHHS, CTylneHeM c(OpMOBaHOCTI y
JTUTUHYU BMiHHS 0a4UTH 1 CIOCTEpITaTH HABKOJIUIIIHIHN CBIT.

O06’exTOM TOCTIIKEHHS BU3HAYEHO OCBITHHO-BUXOBHHUH IMpOIIEC B IIKOJIAX
JUTSL JITEH 31 3HUKEHUM 30POM.

[Ipenmer noCHiKEHHS — KOPEKIIMHO-NeAaroriyHa METOJUKa PO3BUTKY
00pa3HOT0 MOBJICHHS Y MOJIOJIIINX IIKOJISPIB 31 3HIKEHUM 30POM.

HaykoBa HOBHU3HA OJiep:KaHUX PE3yIbTaTIB TOCTIKSHHS TIOJIATAE B TOMY, IO
BIIEPIIIE: MTOJAHO MIJIICHY XapaKTePUCTUKY 00Pa3HOTO MOBJICHHSI YYHIB TTOYaTKOBHX
KJIaciB 31 3HIDKEHUM 30POM; PO3POOJICHO CHUCTEMY KPHUTEpIiB 100 KOMIIOHECHTIB
00pa3HOro MOBJICHHSI, MOKA3HUKIB 1 PIBHIB HOT0 CPOPMOBAHOCTI Y MOJIOJUINX
YVYHIB;, BHSBJIEHI OCOOJMBOCTI OOpa3HOrO MOBJICHHS MOJIOAIIMX IIKOJSPIB 3i
3HIDKEHUM 30pOM; BU3HAUEHI MEAaroriyHi YMOBU PO3BHTKY OOpa3HOTO MOBJICHHS
MOJIOAIIMX YYHIB 31 3HWKEHHMM 30pOM B OCBITHHO-BUXOBHOMY MPOLECI;
0OTPYHTOBAHO METOJUKY KOPEKIIHHO-TIEaroriyHo1 poOOTH 13 PO3BUTKY 00pa3HOTO

MOBJICHHS y JIT€H MOJOIIIOTO MIKITHHOTO BIKY 31 3HHXKEHUM 30POM.



BiamiueHo, 10 pO3BUTOK MOBJICHHS Yy JIiTeH 31 3HIWKEHUM 30pPOM
BU3HAYAETHCS 3arajJlIbHUMU 3aKOHOMIPHOCTSMHU iX BIKOBOTO PO3BHUTKY, 3MICTOM
HaBYaHHSI, KyJIbTYPHUM PiBHEM HaBKOJHWIIHBOTO cepefoBuia. Pazom 3 THM, BOHO
Ma€ CBOi 0COOJIMBOCTI, MOB A3aH1 31 CTPYKTYPOIO 30pOBOTO AehEKTY, 3 4aCOM HOTO
BUHUKHEHHSI, CTylIeHeM C(POPMOBAHOCTI y JUTUHU BMIHHS 0aUWTH Ta CIIOCTEPIraTu
HABKOJIMIITHINA CBIT. Y 3B 3Ky 3 IITUM y MOBJICHHI JIT€H 3 MOPYLICHHIMHU 30Dy
CIIOCTEPITA€EThCS BIJICTABAHHS B PO3BUTKY Ta HAKOMWYEHHI MOBJICHHEBUX Ta
HEMOBJICHHEBUX 3aCO0IB CIIJIKYBaHHS, HEBIJMOBIIHICTh MK CIIOBOM Ta 00pasom,
0OMEXKEHICTh aKTHBHOTO CIIOBHHKOBOTO 3aracy; MOPYIICHHS TEMITy MOBJIICHHS
TOILIO.

BigmiueHi TpyaHOIII B 3aCBOEHH] JITbMHU 31 3HH)KEHUM 30pOM €KCITPECUBHUX
MOBJICHHEBUX 3ac001B. Pazom 3 TM, B KOpEKITiHHINi poOOTI TH(IIOIE1arora 3 METOI0
aKTHBI3AIlli Ta PO3BUTKY Ii3HABAIBHOI AISJIBHOCTI AITEH 13 MOPYIICHHSIMU 30Dy
IIUPOKO BUKOPHUCTOBYIOTHCS HOCIT 00pa3HOCTI (3a0aBIsSTHKY, Ka3KH, BIPIII, 3arajikH,
MPUCIIB’ S, TPUKA3KU), 3MICT SIKAX IS OLIBIIOCTI AITEH BaXKKO 3pO3YyMITH Uepes
HAsBHICTh BEJIMKOI KIJIBKOCTI OOpa3HMX BHCJIOBIB, OTXKE€ JilicHa e(EeKTHBHICTH
BUKOPHCTAHHSA JITepaTypHUX TBOPIB 3HAUHO HIDKYA 32 MOTEHIIHY.

Y cTaHOBIIEHO, IO 3aCBOEHHS IIMPOKOTO 3HAUEHHS CJIOBA € OUTBII CKIIaTHUM
MIPOIIECOM JIJIsI MOJIOIIUX YUHIB (SIK JJIsI IITEH 31 3HM)KEHUM 30POM, TaK 1 JJIs JiTel
3 HOPMOTHIIOBUM 30pPOM), HI’K 3aCBOEHHS OTO KOHKPETHOTO 3MicTy. [IpoTe y miTei
13 30pOBOIO JACIPHUBAIIIEI0 BUHUKAIOThH JOAATKOB1 TPYAHOII B IIPOIIEC] OBOJIOIIHHS
oOpa3HuM MOBJICHHSM. [l oOBOJOMIHHS OOpa3HUMH  BHCJIOBIIOBAHHSIMU
HEOOXI1THO HE JIUIIE PO3YMITH CJIOBA, K1 BXOMASATH JI0 IX CKJIamy, ajie i BMITH Ha
OCHOBI IIMX CJIIB BIJIHOBJIFOBATH B TaM ATI HasBHI 00pa3u Ta (popMyBaTH HOBI.
BuximHOI0 OCHOBOIO IJISI IIHOTO CIIYTY€E HAKOMUYCHHS JOCTATHHOTO 3a11acy ysBJICHb
1 BIAIOBIIHHUX IM CIIIB.

BusiBneHo Hu3Ky mnpo6OiemM y 3MICTI, Oprasizaiii 1 MeTOJulll poOOTH 3
PO3BUTKY OOpPa3HOrO0 MOBJCHHS Y4YHIB 31 3HIDKEHHUM 30poM. lIpocTexyerbcs
BIJICYTHICTh TIOCIZIOBHOCTI Ta CHCTEMHOCTI POOOTH 3 PO3BUTKY 0Opa3HOTO

MOBJICHHSI MOJIOJIIINX IIKOJISIPIB 31 3HUKEHUM 30POM Ha 3aralbHOOCBITHIX YpOKax,



KOPEKIIMHUX 3aHATTAX, y TMO03aypOUYHUN Yac, IO 3MEHIIYE KOPEKLIHHO-
KOMIIEHCATOPHHI BIUTMB MOBJICHHS Ha PO3BUTOK iX ocoOuctocTti. HegocraTtHbhO
po3pobsieHa METOJAWYHA CHCTEMa Ta MaiKe TMOBHICTIO BIJICYTHI IPaKTHYHI
NOCiOHMKH, TpHU3HA4YeHI [  0e3MocepeHbOr0  3aCTOCYBaHHS  SIK  Ha
3arajJbHOOCBITHIX YpOKax, TaK 1 Ha KOPEKIIHUX 3aHATTSAX 3 PO3BUTKY MOBJICHHS Yy
3aKJiajiax OCBITHU JJIs JITE€H 31 3HUKEHUM 30poM. Lle cBimuuTh mMpo HEOOX1AHICTH
CTBOPEHHS CHEI[IaIbHUX TEXHOJIOTIN 3 pO3BUTKY 00pPa3HOT0 MOBJICHHS MOJIOJIIINX
HIKOJISIPIB 31 3HMHKEHUM 30POM.

Po3po6eno MeToauKy qociiHKeHHS PIBHIB PO3BUTKY 00pa3HOTO MOBJICHHS
y MOJOIIUX MIKOISIPIB 31 3HMKEHUM Ta 30€peeHUM 30pOM 3a TpPhOMa
KOMIIOHEHTAMU — KOTHITUBHUMW, TBOPYO-TIPAKTUYHUN Ta eMouiHui. Jlo
JTIarHOCTHYHUX KPUTEPIIB KOTHITUBHOIO KOMIOHEHTY BIJIHECEHO: PO3yMIHHS Ta
BMIHHS TIOSICHUTH CYTHICTh BHUPA3HHUKIB OOPa3HOCTI, JOCTYIIHHX Yy4YHIM
MOJIOJIIOTO HIKUIBHOTO BIKY; /0 TBOPUYO-IPAKTUYHOIO KOMIIOHEHTY — BMIHHS
CBIJJOMO Ta JOPEYHO 3aCTOCOBYBATH 3acO0M OOpa3HOCTI Y BIACHIN MOBJIEHHEBIN
JISJIBHOCTI Ta J10 €MOIIIMHOTO KOMIIOHEHTY — BMIHHSI BUPA3HO YHMTaTH TEKCT,
PO3IMOBIIaTH MPO CBOI MOYYTTA Ta €MOLIi B/l IPOYUTAHOTO XYA0KHBOTO TEKCTY,
CITIBIIEPEKUBATH.

BcranoBinieHo, 1110 MOJOII HIKOJISIPI 31 3HUKEHUM 30pOM MalOTh HIDKUUN
piBEHb PO3BUTKY OOpa3HOrO0 MOBJICHHS Y MOPIBHSAHHI 3 IX POBECHUKAMHU 31
30€pEKEHUM 30POM.

JIJist y9HIB BaXKYMM BHUSBWJIOCS 3aBIaHHS MOSICHUTH BHPA3HUKUA OOpPa3HOCTI
nel3aKHOI JIIPUKH, HIXK CHHTAaKCH4HI. [le CBIIUNTh Mpo HEIOCTATHIO yBary 3 OOKY
NeJaroriB 10 TJIyMadeHHS 3HA4Y€Hb OOpa3HUX BHUCJIOBIIOBAaHb, LIO0 BEAE /0
(opManIbHOTO 3aCBOEHHS HABYAJIBHOTO MaTepialy 1 fK pe3yjibTaT — BepOamizmy
MOBJICHHSI Y4YHIB 31 3HM)KEHHUM 30poM. [IpaBWIBHICTH pPO3YyMIHHS BHPA3HUKIB
00pa3HOCTI MOJIOJAIIMMH IIKOJISIpaMU 000X KaTeropid JOCHIKYBaHUX 3alIeKUTh
BiJl HASIBHOCTI MEBHOTO >KUTTEBOTO JOCBiAY, MPAaBUILHOCTI Ta MOBHOTH 30POBHX 1
CIIyXOBHUX YSBJICHb, BIAMOBIIHOI POOOTH NEJAroriB 3 PO3BUTKY iX 0Opa3HOTO

MoOBJIeHHA. [Ipy 1bOMYy YYHSMHU 31 3HIDKEHUM 30pOM JIETIIE CHPUHMAIOTHCS



BUPA3HUKN 00Pa3HOCTI, B OCHOBI SIKUX JISKATh CIIYXOBIi, @ HE 30pOBI YSBJICHHS, a B
YUHIB 31 30€peXeHIM 30pOM — HaBIaKH.

Y4HI MawTh TpyAHOIII B 0Opa3HOMY BHCIIOBIIOBAHHI CBOET JYMKH; HE
3aBXKJIU PO3YMIIOTH JUIS YOTO MOTPiOHI Ta K MOKHA 1 KOJIM BUKOPUCTOBYETHCS TOU
Yy IHIIMA BHUPA3HUK OOpPa3HOCTI, HaW4acTille BUKOPUCTOBYIOTh CHHOHIMH,
MOOJIMHOKO eMITeTH, NOpIBHAHHSA Ta dpaseosoriaMu. HenocTaTHi piBeHb
BOJIO/IIHHSI MOJIOJAIIMMH IIKOJIPAaMH JIEKCUKOI0 00pa3HOTO MOBJIEHHS OOMEXYye X
aKTUBHUH CIIOBHUKOBHUH 3ariac i He CIIpHsie pO3BUTKY MOBJICHHSI.

Busznaueno 0co61uBOCTI 00pa3HOrO MOBIEHHS Y MOJIOAIIUX IIKOJSPIB 31
3HIDKEHHM 30pPOM, a CaMme: PIBEHb PO3BUTKY OOpPA3HOTO MOBJICHHS 3aJICKHUTHh BiJl
BIKy, CTaHy 30py Ta BIJIMOBIJIHOI POOOTH TMENAroriB 13 PO3BUTKY 0OpPa3HOTO
MOBJICHHS; PO3YMIHHS SIBUII 1 00pa3iB TICHO MOB' sI3aHE 3 UYTTEBUM JIOCBIIOM JiTeH
(uuM Kpamui 4yTTEBUM JOCBIJI — TUM BHIIMK PIiBEHb PO3YMiHHSA); (opMalbHE
3aCBO€HHS 3HAYE€HHs 0aratboX BHUPA3HUKIB OOPA3HOCTI; 3BYXKEHI MOXJIMBOCTI Y
HACJTIyBaHHI Ta TPOSBI PI3HUX EMOIIMHUX CTaHIB, HEJOCTATHE, a YacoM 1
HETPaBWIIbHE PO3YMIHHS €KCIIPECHBHOTO MOBJICHHS JICTTIIE CIIPUUMAIOTHCS yUHSIMU
31 3HIKEHUM 30pOM BHPA3HUKH OOpPa3HOCTI, B OCHOBI SIKUX JIEKaTh CIyXOBI, a HE
30pOBI YSBJICHHS.

[IpencraBneHa eKCHepUMEHTalbHA METOAMKA KOPEKIIHHO-TIeaaroriyHoi
poOOTH 3 PO3BUTKY OOpPAa3HOTO MOBJIEHHS MOJIOMIIUX IIKOJISIPIB 31 3HMKCHUM
30pOM, IO PETIAMEHTYBaBCS BU3HAYCHHMH B XOMi JOCTIKEHHS MPUHITUIIAMH.
30kpema, Oynyd BHUKOPHCTaHI 3arajlbHOBIIOMI JAWIAKTHYHI MNPUHIUNU (€THOCTI
OCBITHBOI, PO3BUBAJIHHOI Ta BHUXOBHOI (D)YHKI[IH HaBYaHHS, HAYKOBOCTI 3MICTY 1
METOJIB HAaBYaHHS, CHUCTEMAaTHYHOCTI Ta IIOCIIJOBHOCTI, MIIIHOCTI 3HaHb,
JOCTYMHOCTI, HAOYHOCTi, HACTYNMHOCTI, 3B’S3Ky HAaBYaHHA 3 KHUTTIM);
JIHTBOJIUJAKTUYHI (MOBJICHHEBE CIPSIMYBaHHS YPOKY, B3a€EMO3B’SI30K yCiX CTOPIH
MOBJICHHSI B TIpOIIECI HaBYaHHS, €IHICTH OOpPa3HOr0 MOBJEHHSA 1 OOpa3HOro
MUCJICHHS, 3a0€3MEYEeHHS EMOIIMHOro Tia 1 HIJIECHPSIMOBAHOTO CHPUMMAaHHSA
HAOYHOTO MaTepiady 3 BHUKOPUCTAHHSM JIOUUIBHOI JIEKCHKH) Ta CHelliaibHI

(KOpEeKLIHHO-KOMIIEHCATOPHOI ~ CHOPSIMOBAHOCTI ~ HABYaHHS;  CHEI[aJIbHOTO



NEeJaroriYHOr0 KEPIBHUIITBA; MISUTBHICHUN a00 MPaKTUKO-OPIEHTOBAHWMA ITIIXI];
OJTHOYACHOTO PO3BUTKY MHUCIICHHS i MOBJICHHS; €MOIIIHOT HACHYEHOCTI OCBITHHOTO
npolecy; AakTUBHOTO 3aJlydeHHS  HAWONMKYOro  COLIAIbHOTO  OTOYEHHS;
IHAMBIAYaIbHOTO Ta AU(EPEHIIIIIOBAHOTO MIAXOY).

Bu3zHaueH1 OCHOBHI 3aB/IaHHS 3 PO3BUTKY OOpPa3HOrO0 MOBJIEHHS MOJIOJIIUX
HIKOJISIPIB 31 3HMKEHUM 30pPOM: PO3BUTOK HAOYHO-OOpPA3HOI OCHOBM MOBIICHHS
(poOoTa HaJ KOHKPETU3alll€l0 HASBHUX 3HAHb Ta YSIBJICHb MPO MPEIMETH 1 SABUILA
HABKOJIMIITHBOT A1MCHOCTI Ta YTOYHEHHS B MpoIleci poOOTH JIEKCUYHOTO 3HAYEHHS
CNIB; PO3MIMPEHHS 3HaHb 1 YsBJIEHb — 30araueHHs CIOBHUKOBOTO 3aracy;
y3arajJbHEHHS, CUCTEMAaTH3allisl 3HaHb Ta YSABIECHb — BIJOOPaKEHHS 1X y MOBJICHHI
a060 oopMJIEHHS MOBJIEHHEBUX BHUCJIOBIIIOBAHb); PO3BUTOK BUPA3HOCTI MOBJICHHS
Ta EMOLIHHO-MOUyTTeBOI cdepu; (QOpMyBaHHS BMIHb 1 HABHYOK YMIJIOTO
BUKOPHUCTAHHS B MOBJICHHEBIM [ISUIBHOCTI BHUPA3HHUKIB OOPa3HOCTI; PO3BUTOK
HAaBUYOK aKTUBHOI pOOOTH 31 CJIOBOM (TOYHICTh, JOPEUYHICTh, YUCTOTA, 0AraTCTBO
MOBJICHHS).

Po3BUTOK 00pa3HOr0 MOBJIEHHSI B MOJIOJIIIUX IIKOJISAPIB 31 3HUKEHUM 30POM
Bi10yBaBCs 32 BU3HAUCHUMH KOMIIOHEHTaMH (KOTHITUBHUMN, TBOPUYO-TIPAKTUYHUIN Ta
EMOIIIHMI), pealli3yBaBCs B CIEIiaJbHO OPraHi30BaHiM AiSJILHOCTI, Ta MICTHB
HacTynHi GopMu poOOTH: METOAMYHA POOOTA 3 IMeJaroraMu; YpoKd yKpaiHCHKOi
MOBH Ta JITEPAaTypPHOTO YNTAHHS, 1HIII 3aTaJIbHOOCBITHI YPOKH (IPUPOI03HABCTRBO,
TPYJOBE HABYAHHS, My3UYHE MHCTELTBO, OOPa30TBOPUYE MUCTELTBO); KOPEKIIHHI
3aHATTA 3 PO3BUTKY MOBIICHHS; 3aHSATTS BUXOBATeNs; IO3aKjiacHa poboTta
(opraHizamisi CHOUIKYBaHHS B PI3HHUX BUAAX MJISUTBHOCTI: IrpOBid, MOOYTOBIH,
TPY/IOBIii); TPOBEEHHS MPOCBITHUIILKOT pOOOTH 3 OaTbKaAMH.

[IpencraBneni memaroriyHi yMOBH PO3BUTKY OOpa3HOTO MOBJICHHS
MOJIOJIIMX IIKOJIAPIB 31 3HUKEHUM 30pOM: BpaxyBaHHS Mi3HABAJIbHHUX
MOKJIMBOCTEH Ta OCOOJIMBOCTEM MOBJIEHHEBOI MIISUIBHOCTI JITEW 31 3HUKECHUM
30pOM; JOTpUMaHHA OQTaIbMO-TITE€HIYHMX BHUMOI B TMPOIIECI HaBYaHHS;
30arayeHHs, YTOUYHEHHS 3HaHb Ta YSBJIEHb MPO MPEAMETH Ta SIBUIIA HABKOJIUIIHbOI

JIHACHOCTI 13 3alTy4E€HHSIM 30€pEXKEHIX aHA13aTOPIB IK OCHOBU PO3BUTKY 00OPa3HOTO



MOBJICHHSI; 3a0€3MeYeHHS MEeJaroriyHoro KEPiBHUIITBA PO3BUTKOM OOpPa3HOTO
MOBJICHHS MOJIOJIIMX IIKOJSPIB HE JIMIIE Ha 3araJlbHOOCBITHIX YpOKax
(YKpaiHCBhKOT MOBHU Ta JIITEPATypHOTO YUTAHHS), ajle i Ha KOPEKIIHHUX 3aHATTAX (3
PO3BUTKY MOBJIEHHS) Ta y MOBCSIKIESHHOMY JKUTTI (OpraHi3arlis IijecupsMOBaHUX
CIIOCTEPEKEHb Ta CTUMYJIIOBAHHS /10 MOBJIEHHEBOTO O(DOpPMIIEHHS 1T0OAYEHOTrO0 il
Yyac MpOryJsiHOK 3 BUXOBATENSIMU Y JPYTy MOJOBUHY JHS); €MOIIHE HAaCUYEHHS
YPOKIB Ta KOPEKIIHHUX 3aHSATh MUISXOM BUKOPUCTAHHS JIOCKOHAJIUX 3pasKiB
XYJI0XKHbOTO CJIOBa, OOpa30TBOpYMX 3acO0IB HABUaHHSA, MY3WYHUX TBOPIB,
ayJIOKHUT 3 My3UYHHUM CYIIPOBOOM, KIHO(UIEMIB; 3aHYPEHHS yUHIB 31 3HIKEHUM
30pOM B AaKTHBHE MOBJICHHEBO-PO3BHBAJIHE CEPEIOBHINE, SKE IOB’sI3aHE 13
BUKOPHUCTAHHSAM BHUPA3HUKIB OOpa3HOCTI (YMTAHHSA XYJOXHIX TBOPIB, HAsBHICTH
3paska il HaciiyBaHHs (0aThKH, MIEIaroTH, 1HII Y9HI TOIIO); CTUMYJIIOBAHHS 70
BUKOPUCTAaHHS BUPA3HUKIB OOPa3HOCTI Y BIACHOMY MOBJICHHI Y€pe3 BUKOPUCTAHHS
NPaKTUYHUX BIIPaB, TBOPYMX 3aBJiaHb, MPOBEJICHHS XYIOKHbO-TITEPATYPHUX
KOHKYPCIB, OpraHizalii pi3HOMaHITHUX BUCTaBOK TOLIO.

PesynpTaT  ekcrepuUMEHTaldbHOI  poOOTH, OTpUMaHi B  MpoOIIECi
(bOopMyBaTLHOTO €Tamy JOCTIAHOI POOOTH, aHAMI3yBAIKCS MUISIXOM KIJTbKICHOTO Ta
SKICHOTO MOPIBHSIHHS BUKOHAHHS CIIEIIAIbBHOTO KOMIUIEKCY KOHTPOJIBHUX 3aB/IaHb
MOJIOIIMMHU IIKOJIIPAMU 31 3HUKEHUM 30POM €KCIEPUMEHTATBHHUX 1 KOHTPOJIBHUX
knaciB. [lopiBHSUIBHMI aHaNi3 OTPUMAHUX pE3yJbTAaTiB JO3BOJIUB BHUSBUTHU
MO3UTHBHI BIAMIHHOCTI B TOKa3HHWKaX pPIBHIB PO3BUTKY OOPa3HOro MOBJICHHS
eKCIIEPUMEHTAJIbHUX KJIAciB B y4HIB 31 3HIDKEHUM 30poM. Tak, BUCOKHII piBEHBb
PO3BUTKY 0Opa3HOrO MOBJICHHS B €KCIIEPUMEHTAIBHUX KJIacax MPOJAEMOHCTPYBaIH
26,3 % yuHIB, a B KOHTpoJbHUX — 16,7 %, cepenniii piBeHb — 48,5% y4HIB
eKCIIEPUMEHTAIbHUX KiaciB, 29,6 % — KOHTPOJbHUX, HU3bKUH piBeHb — 17,2%
YUHIB €KCIIEPUMEHTAIbHUX KJaciB, 37,0 % — KOHTPOIbHUX, AYkKE HU3BKUU PIBEHb
— 8,0 % yuHIB eKcliepuMeHTalbHUX KiaciB, 16,7 % — KOHTPOJIbHUX.

PesynpTaT eKCEepUMEHTAIBHOTO JIOCHI/DKCHHS HAJalTh BCl MIJACTaBU

CTBCPKYBAaTH, L0 3aIlIpOIIOHOBAaHA CKCIICPMMCHTAJIbHAa MCETOAWKA KOpeKHiﬁHO-



NeAaroriyHoi podOTH 3 PO3BUTKY OOpPA3HOTO MOBIIEHHS MOJIOJIUIMX HIKOJISPIB 31
3HUKEHUM 30pOM € €(EKTUBHOIO.
KarwouoBi caoBa: mosofmn y4Hi, 3HIWKEHHH 31p, KOPEKIis, PO3BUTOK

MOBJICHHSI, 0Opa3He MOBJICHHS, METO/IMKA KOPEKI[IHHO-TIEIaroriaHo1 poOOTH.
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Annotation Content

The problem of figurative speech development among vision-impaired
children is currently important and is to be tackled in the framework of general
education as well as correction. The problem resides in the correlation between
sensory and logical in their learning process, under the conditions of reduced vision
not only through direct interaction with the surrounding reality, but also indirectly
through language and speech. Speech development of children with reduced vision
is subject to general principles, still it has its own special aspects related to the
structure of the visual defect, time it emerged, level of development of child’s ability
to see and observe the surrounding world.

The object of the study is the educational process in schools for visually
impaired children.

The subject of the study is the correctional and pedagogical methodology of
figurative speech development among visually impaired children of primary school
age.

The scientific novelty of the study is: in being the first one to provide
extensive characteristics of figurative speech among visually impaired younger

schoolchildren, to establish a system of criteria for the components of figurative



speech, their markers and stage of development among younger children, the first to
identify the special aspects of figurative speech of younger schoolchildren with
reduced vision, to determine the pedagogical setting for figurative speech
development among visually impaired children of primary school age in the course
of the educational process, to justify the methodology for correctional and
pedagogical work on developing figurative speech among younger visually impaired
schoolchildren.

It was identified that speech development among visually impaired children
is determined by general tendencies of their developmental age, nature of education,
cultural intelligence of the human environment. Still, it has its own special aspects,
related to the structure of the visual defect, time it emerged, development degree of
child’s ability to see and observe the surrounding world. That is why visually
impaired children show delay in development and acquisition of spoken and
unspoken communication skills, lack of correlation between word and image,
limitation of actively used vocabulary, speech pace problems, and the like.

Children with reduced vision proved it difficult to digest speech
expressiveness. Meanwhile, the correctional work of typhlo-pedagogues aimed at
promoting and developing cognitive activity of vision-impaired children often
involves exponents of imagery (nursery rhymes, fairytales, poems, riddles, proverbs
and folk sayings), the meaning of which is difficult to grasp for most children
because of the big number of figurative expressions used, and therefore the actual
efficiency of the use of literary works is much lower that its potential efficiency.

It was determined that it is more difficult for younger school children (for
vision-impaired children as well as for children with neurotypical vision) to digest
the broad meaning of a word than its specific meaning. However, it is even more
challenging for children with reduced vision to master figurative speech. Acquisition
of figurative expressions requires not only the understanding of words they are
comprised of, but also the ability to restore images based on these words in memory
and to form new ones. This ability is based on accumulating a sufficient number of

concepts and words corresponding to them.



A number of problems in the content, organization and methodology of work
aimed at developing figurative speech among vision-impaired learners were
determined. A lack of consistency and systematic approach to work on developing
figurative speech among vision-impaired younger schoolchildren at the lessons of
general education, correctional classes, extracurricular activities was identified,
which decreases the correctional and compensatory influence of speech in the
development of their personality. The methodological system is underdeveloped and
practical guidance for the lessons of general education as well as correctional classes
of speech development in schools for visually impaired children are almost non-
existent. It is a call for creating special technologies for developing figurative speech
among vision-impaired younger schoolchildren.

Methodology of studying the levels of development of figurative speech
among vision-impaired children and children with normal vision based on three
components — cognitive, creative and practical, and emotional — was developed. The
diagnostical criteria of cognitive component includes understanding and the ability
to explain the essence of figurative imagery available to younger schoolchildren.
The creative and practical component includes the ability to use the exponents of
imagery in speech proficiently. The emotional component includes the ability to read
a text expressively, to empathize.

It was identified that vision-impaired younger schoolchildren have a low level
of figurative speech development compared to the children with normal vision of
the same age.

It happened to be more challenging for learners to explain the figurative
imagery of landscape poetry than the syntactic one. It signals of the lack of attention
of pedagogues to clarification of meaning of figurative expressions, leads to the
formal comprehension of course content and as a result — verbalism of vision-
impaired learners’ speech. Accurate understanding of imagery expressions by
younger schoolchildren of both categories in the study depend on a certain amount
of life experience, sufficient and correct understanding of visual and auditory

representations, respective work of pedagogues aimed at developing their figurative



speech. And while the vision-impaired learners tend to assimilate figurative
expressions based on auditory representations easier, than the ones based on visual
representations, learners with normal vision have it the other way round.

School children find it challenging to express their opinion figuratively: they
do not always understand why a certain expression is needed, how and when it can
be used. They tend to use synonyms more often, sometimes epithets, comparisons
and phraseological expressions. The lack of conduct of figurative speech vocabulary
limits their actively used vocabulary and speech development.

The special aspects of figurative speech development among vision-impaired
younger schoolchildren were defined: the level of development of figurative speech
depends on age, degree of vision and relevant work of pedagogues aimed at
developing of figurative speech; understanding of phenomena and images is closely
related to the sensory experience of children (the better the sensory experience, the
higher the level of understanding); formal assimilation of the meanings of numerous
figurative expressions; opportunities for imitation and manifestation of various
emotional states are narrowed; limited and sometimes wrong understanding of
expressive speech; vision-impaired children assimilate figurative expressions based
on auditory representations easier, than the ones based on visual representations.

An experimental methodology of correctional and pedagogical work aimed at
developing figurative speech among visually impaired primary school age children
defined by the principles determined in the course of the study was introduced.
Particularly, general didactic principles were used (the unity of educational,
developmental and upbringing functions of teaching, scientific content and methods
of teaching, systematicity and consistency, strength of knowledge, accessibility,
clarity, continuity, the connection between learning and life), linguo-didactics (the
speech aspect of the lesson, the interconnection of all aspects of language in the
learning process, the unity of figurative speech and figurative thinking, providing an
emotional background and purposeful perception of visual material using
appropriate vocabulary) and special (correctional and compensatory orientation of

training, the need for special pedagogical guidance, activity, emotional saturation of



the educational process, active involvement of the closest social environment, an
individual and differentiated approach).

The fundamental tasks for developing figurative speech among younger
vision-impaired schoolchildren were defined: development of visually clear
imagery-based speech foundation (concretization of existing knowledge and ideas
about the objects and phenomena of the surrounding reality, clarification of the
lexical meaning of words, expansion of knowledge and ideas, enrichment of
vocabulary, generalization, systematization of knowledge and ideas, their reflection
in speech), development of figurative speech and emotional-sensory sphere; forming
of skills of knowledgeable use of figurative expressions in speech; development of
skills of active word usage (accuracy, adequacy, clarity, richness of speech).

The process of development of figurative speech among vision-impaired
younger schoolchildren involved certain components (cognitive, creative and
practical, and emotional), was realized in the course of specially organized activities
and included the following forms of work: methodological work with pedagogues;
Ukrainian language and literary reading classes; other general education classes
(environmental studies, crafts, musical art, fine arts); correctional classes on speech
development; classes with a tutor; extracurricular activities (organizing
communication within various activities: playing, household activities, crafting),
instructing parents.

Pedagogical conditions for developing figurative speech among visually
impaired primary school age children that were introduced: tracking of cognitive
abilities and special aspects of speech activity among vision-impaired children;
maintaining eye care and hygienic requirement throughout the educational process;
enriching and refining of knowledge and ideas about things and phenomena of
surrounding reality involving sensory receptors as a basis for figurative speech;
providing pedagogical guidance with tools for developing figurative speech among
younger vision-impaired schoolchildren not only in general education classes
(Ukrainian language and literary reading), but also correction classes (speech

development) and everyday life (organizing purposeful observation and stimulation



of analyzing and talking about what was seen during outdoor walks with tutors in
the afternoon); emotional saturation of lessons and correctional activities through
the use of perfect examples of literature, education through art, music, audiobooks
with musical background, movies; immersing learners with reduced vision into
active speech-developing environment related to the use of figurative expressions
(reading literature, having an example to look up to (parents, pedagogues, other
learners, etc.), stimulating the use of figurative expressions in own speech through
practical exercises, creative tasks, organizing literary competitions, exhibitions, and
the like.

The results of experimental work, collected in the defining process of the
study, were analyzed via quantity and quality-based comparison of accomplishments
in a special set of controlling tasks performed by younger vision-impaired
schoolchildren in experimental and controlled classes. The comparative analysis of
collected results allowed to identify positive dynamics in the development of
figurative speech in experimental classes of visually impaired children. Thus, a high
level of development of figurative speech was demonstrated by 26,3% of learners in
experimental classes, and 16,7% in controlled classes, medium result — 48,5% in
experimental classes, 29,6% in controlled classes, low level — 17,2% in experimental
classes, 37,0% in controlled classes, extremely low level — 8,0% in experimental
classes, 16,7% in controlled classes.

The results of the experimental study provide every ground for stating that the
suggested experimental method of correctional and pedagogical work of developing
figurative speech among visually impaired primary school age children is indeed
effective.

Key words: younger schoolchildren, correction, speech development,

figurative speech, method of correctional and pedagogical work.
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